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Introduction   

Evaluation is a strategic pillar  of the Graeme Dingle Foundation  that ensures our  

programmes are evidence based,  responsive and relevant for AotearoaɅs tamariki and 

rangatahi. Alongside our university partners , two decades of evaluation  have shown  our 

programmes improve attitudes and behaviour , improve academic results , increase 

resilience and wellbeing , help young people set and achieve their goals , boost self -

confidence , and support  youth to  feel more connected and positive about the future. This 

Research & Evaluation Summary  provides a  snapshot of our research and evaluation across 

all the FoundationɅs programmes.  Further information  can be found on our website or  

requested from the Research & Evaluation team. 
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Kiwi Can  Evaluation  

Kiwi Can is a whole school programme that teaches primary school tamariki valuable life 

skills and values , in fun interactive lessons . Research has shown that Kiwi Can is guided by  

best practice youth development theory  and aligns to LernerɅs five CɅs (i.e., competence, 

confidence, connection, character and caring) , five ideal outcomes that youth need to thrive 

and that youth development programmes want to achieve when working with young people . 

Evaluations  have captured feedback from ākonga, teachers and principals and show the 

value for tamariki of having Kiwi Can in their school.  

Tamariki  look forward to Kiwi Can  and say they make every effort to come to school on Kiwi 

Can days. Teachers report observing increased positive interactions among the tamariki, and 

that tamariki use strategies taught in Kiwi Can to resolve conflict independently . Schools 

have also report ed that Kiwi Can has helped to increase attendance and reduce  incidents of 

negative behaviour . University of Auckland research found that Kiwi Can was delivered to a 

high standard across all regions, and ākonga (regardless of age, gender, or ethnicity ) report a 

similar high degree of learning and enjoyment . The research also indicate d that sustained 

participation in the programme  can mitigate the negativ e effects of transience for children 

who donɅt shift  schools.  

 

 

  
Foundation Research: 

Student, teacher and 

Principal surveys  

Can it? Conducting an 

Outcome Evaluation of 

the Kiwi Can programme  

(Williams , 2014-2017) 

Promoting positive 

development in school 

children  

(Ahmed , 2010) 

Attenuating the negative 

effect of transience  

(Williams , 2021) 

Kandoo Can: Make 

Friends Book 

Evaluation  

(Moore et al.,  2021) 
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Research showsɎ  

Kiwi Can helps students to  

problem solve, 

overcome challenges 

and develop resilience.   

 

 

  Kiwi Can support s tamariki to 

develop  their teamwork  skills, 

work with others, and to 

interact positively with 

their peers . 

Experiential learning and 

positive reinforcement 

by the leaders make 

Kiwi Can lessons a safe 

place for ākonga to practice social skills 

and active participation  in lessons . 

 

 

  Schools report that Kiwi Can 

encourages  positive  attitudes 

and behaviours  and effective 

listening and questioning 

skills. 

Principals say that Kiwi 

Can links closely with 

and complements the 

PB4L programme . 

  Kiwi Can is particularly 

effective at building positive 

relationships and helping to 

improv e ākonga social 

skills. 

Kiwi Can has been found to 

have consistent 

quality delivery 

around Aotearoa  and 

to benefit all students 

regardless of age, 

gender, or ethnicity . 

  Students see their Kiwi Can Leaders  as 

positive role models . 

Principals say Kiwi Can 

Leaders motivate and 

engage ākonga.  

Sustained participation in Kiwi Can was 

found to mitigate the negative effects 

of transience for those 

children who didnɅt shift 

schools . 

Kiwi Can incorporates many of the 

components of LernerɅs 5 CɅs of 

Positive Youth Development.  
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Current Kiwi Can Research  

Starting in 2023, p lans are underway for a longitudinal cohort study  examining  ākonga 

perspectives of their primary school experience  and exploring  how they respond ed to the 

challenge  of transition ing to secondary school. Participants will be  ākonga that have 

attended Kiwi Can schools, and a similar group of ākonga who have not participate d in Kiwi 

Can.  

Also starting in  2023, a theory of change approach will be used to review and update the 

2010 Kiwi Can programme logic model.  This project  will provide an opportunity for 

discussions regarding programme processes and outcomes,  and an examin ation of which 

elements of the programme are assumed to lead to which outcomes for young people . 

School closures and restricted access to schools during Covid-19 has led to the postponement of a 

masters project ɄɄDoes Kiwi Can promote Secondary School Readiness, Resilience and Self-

Concept?ɉ that was due to start in 2022.  

 

 

 

 

 

 

 

  

  



 

Page | 6 

 

Kiwi Can References  

Ahmed, A. S. (2010). Promoting positive development in school children: Perspectives of the 

Kiwi Can programme in New Zealand. A thesis submitt ed in partial fulfilment  of the 

requirements for the degree of Master of Arts in Psychology, The University of 

Auckland . 

Moore, J. & Munoz -Duran, F. (2021). Kandoo Can: Make Friends Book Evaluation. 

Unpublished  Internal r eport  Graeme Dingle Foundation Auckland.  

Williams, R. (2013). Can it? Conducting an Implementation Evaluation of the Kiwi Can 

programme in Aotearoa New Zealand. Report of Key Findings ɀ Leader Focus Groups. 

Unpublished  report  1 of 2  submitted for the Foundation for Youth Development, PhD 

Candidat e, Faculty of Education,  The University of Auckland . 

Williams, R. (2014). Can it? Conducting an Outcome Evaluation of the Kiwi Can programme in 

Aotearoa New Zealand. Report of Key Findings - Student Survey. Unpublished  report 2 

of  2 submitted for the Found ation for Youth Development, PhD Candidate, Faculty of 

Education,  The University of Auckland .  

Williams, R. A. (2015). Investigating the implementation and impact of participation in a 

health promotion programme on the social attitudes and behaviours of ch ildren in 

New Zealand schools. A thesis submitted in partial fulfilment of the requirements for 

the degree of Doctor of Philosophy in Psychology; The University of Auckland.  

Williams, R. A., Brown, G.T.L., Bullen, P. & Moore, J ((2021) Attenuating the negative effect of 

transience on the social attitudes and behaviours of non -transient students in New 

Zealand schools: An exploratory study of programme  impact.  [Manuscript submitted 

for publication] . The Faculty of Education, The University of Auckland . 

Williams, T. (2017). Seeing through the eyes of students: The impact of Kiwi Can on the 5Cs of 

Positive Youth Development. University of Auckland MasterɅs Thesis. 

  



 

Page | 7 

 

  

Section Two: Stars  



 

Page | 8 

 

) 

Stars Evaluation  

Stars uses peer mentoring, consistent with the tuakana -teina (older sibling/younger sibling) 

structure within Te Ao Māori, to support Year 9 ākonga to make a successful transition to 

secondary school. The programme  teaches life skills and create s opportunities for the senior 

ākonga to support and share their  experiences with the junior  ākonga, increasing  

connectedness . Star Teina is a Year 7 and Year 8 programme that promotes and reinforces 

the four Kiwi Can values of respect, resilience, integrity and positive relationships. Stars Teina 

Leaders guide ākonga using an inquiry -based learning approach that empowers them to 

take ownership of their learning.  Year 8 ākonga are provided with an opportunity for 

leadership that can help to build problem solving skills, confidence and resilience.  

Stars peer mentors  report a significant increase in their social competence  and character.  Six 

months and one year after Stars, they  said that the programme  continued to influence their 

lives because of the positive impact it  had on their confidence , compe tence, levels of 

maturity and sense of responsibility.  Gains for Year 9 ākonga include  life skills such as: 

working with others, connecting to their communities, goal  setting , and building positive  

relationships with their peers and senior  ākonga. While Stars benefi tted all Year 9 students, 

low decile schools and schools with greater proportions of Pasifika ākonga appeared to 

benefit the most.  

Mentee experiences 

as predictors of 

connectedness & 

attitudes  

(Henderson et al., 2013 

 

Impact of Stars on Peer 

Mentors  

(Deane et al. , 2015; Deane et al., 

2017) 

Impact of Stars on 

youth self -efficacy and 

wellbeing  

(Naomi, 2012)  

School-based mentoring: 

Examining the cultural 

and economic variations 

in engagement and 

effectiveness  

(Noonan  et al ., 2012) 
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Research showsɎ 

Year 9 students rate Stars  

highly  and those with 

positive programme 

experiences were more likley 

to have higher 

connectedness and future orientation at the 

end of the programme.   

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

Mentoring Year 9 helps 

the Peer Mentors to 

build positive 

connections, develop 

confidence, and gain 

competence.   

Stars contributes to the 

wellbeing of the students by 

helping them to gain valuable 

life skills.  

Peer mentors report significant 

increases in self -confidence, 

task leadership, and 

intellectual flexibility after 

Stars.  

Stars benefits all students, particularly so for 

Pasifika rangatahi. It is 

thought the inclusive 

group dynamics of Stars 

aligns well with 

collective cultures.  

 

 

 Adventure Camp outcomes  include: the 

development of practical skills; 

learning to work  with others; 

personal growth; and building 

new friendships and 

connection s.   

 

Stars benefits all Year 9 

students, particularly 

those from low decile 

schools.  

 

 

Peer mentors report significant 

increases in social competence 

and character; this is still 

apparent one year after the 

programme.  

 

 

 

Stars incorporates the  

ɈFives CɅsɉ of  

Positive Youth  

 Development  
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Current Stars Research  

In 2023, a theory of change approach will be used to examin e how Stars Teina addresses the 

needs of rangatahi and how the programme activities are proposed to result in their 

intended outcomes . The exploratory evaluation  will be used to  build a stakeholder driven 

theory of change model showing how the programme is presumed to operate and to guide 

future programme development and  evaluation priorities . 
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Career Navigator  Evaluation  

Career Navigator  is made up of three modules: career mentoring , experiential workshops  

and career pathway events . The school -based programme provide s opportunities  for the 

young participants to acquire skills relevant to work readiness and to gain authentic 

industry experiences that help to demystify the workplace . Two adaptations, Career 

Navigator Toroa and Career Navigator Ngā Ara Whetū have been designed in response to 

high youth unemployment and the additional stress created by changes in the labour 

market due to Covid -19. The Toroa programme is a community -based work readiness 

programme that  works with 15ɀ25-year-olds who are currently not in work or training . The 

programme builds  work -ready skills  and supports participants  to seek meaningful 

employment . Ngā Ara Whetū is a school -based programme  developed  for Northland youth, 

many of whom live in remote and rural communities . The programme provide s 

opportunities for participants to extend their social contact s and to develop  life skills that 

will  help them to  successfully transition from secondary school to work or further 

education . 

Exploratory evaluation s, using a stakeholder -driven theory of change approach, have 

created a shared understanding of how the programmes produce positive participant 

outcomes and the conditions that influence programme success. Outcome evaluation s 

show  that Career Navigator supports young people to find meaningful employment , and 

increases participant social and career self -efficacy, employment hope , and work readiness . 

  

 

 

 

 

  

Theory of Change 

Evaluation for Career 

Navigator Toroa  

(Moore , 2021) 

Theory of Change 

Evaluation for Ngā Ara 

Whetū 

(Moore , 2022) 

Theory of Change and 

Evaluability Assessment 

for the Career Navigator 

Programme  

Wilder, K. & Deane, K. (2017) 
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Research showsɎ 
  

Industry mentors and 

experiential workshops 

address some of the 

major barriers for young 

people seeking employment .  

 

 

 

 

 

Participants are supported 

with job seeking tasks such 

as writing a CV and cover 

letter, building a personal 

brand, job applications and 

interviews, and how to research and get 

information on jobs.  

Worksite visits and 

conversations with industry 

mentors around the 

Ʉreal worldɅ of work, 

expands student  

awareness of the 

choices and options available to them 

and reduces anxiety  around what is 

expected of them in the workplace . 

  

Exposure to different perspectives and 

hearing other peopleɅs stories of how they 

changed course and 

had several jobs 

across a lifetime can 

relieve the pressure  to 

find the Ʉright jobɅ.    

 

Career Navigator increases 

career self -efficacy, 

social self-efficacy, and 

employment hope  

and decreases social 

interaction anxiety.  

 

 

Career Navigator Community 

challenge s a young personɅs 

negative perceptions of 

themselves and helps them to 

explore their personal attributes, 

skills, and competencies . 

Experiential workshops and industry mentors enable s an individual  to 

explore their skills, attributes and what matters to them regarding 

career choices , increas ing their  career decision -making , confidence , 

competence  and facilitat ing a strength -based persp ective of 

themselves and others.   
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Current Career Navigator Research  

Over the next two years a mixed method evaluation project will assess the effectiveness of 

Toroa Career Navigator in Marlborough . The programme include s an intensive delivery 

phase, a supported transition phase and then  at least 6 months of ongoing suppor t that will 

be tailored to each rangatahiɅs specific needs while still maintaining a positive group 

dynamic  and peer support. Evaluation m ethods include case studies , pre and post surveys  

and monitoring of student goals. Information will be collected on  personal and community 

outcomes , work hope, social interaction anxiety and career self -efficacy. The findings will be 

used to examine outcomes and validate the Theory of Change programme model.  
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Section Four : Project K  


